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Abstract
This report summarises 1000 responses by teachers and support staff to a wellbeing and
mental health survey (see Appendices, page 38) conducted by the Teach Well Alliance and
the School Mental Health Group between 22nd November, 2019 – 22nd December, 2019.
The purpose of the survey was to identify the main causes of a lack of wellbeing and mental
ill-health of teachers and support staff in schools. It was completed by self-selected teachers
and support staff who were followers of the Teach Well Alliance on Twitter or Facebook and
who were connected on LinkedIn.
This report was shared on 13th January, 2020 with the DfE Expert Group on Teachers’
Wellbeing, formed in early 2019, and publicly on social media. It is hoped that the report
will inform the Expert Group’s discussions about how to address the crisis in retention and
recruitment facing the education system in the UK and, more broadly, contribute to an
understanding of the impact of a high-stakes accountability culture on individual teachers
and support staff. If you are viewing a printed copy of this report, you can access and
download it via a link on the Teach Well Alliance website at
https://www.teachwellalliance.com/research-teachers-and-wellbeing
A small number of respondents misunderstood the purpose of the survey and reported that
they had not suffered from a lack of wellbeing or mental ill-health in their schools. Their
responses have been discounted from this report.
A second survey, with minor changes to wording and additional questions, is continuing
from 23rd December, 2019 to 24th July, 2020. It can be accessed at
https://teachwellalliance.typeform.com/to/sujphH
The intention is to gather the highest number of survey responses from teachers and
support staff suffering from a lack of wellbeing and mental ill-health ever compiled in the
UK. A report will be published in August 2020.
A parallel survey from teachers and support staff in schools who self-report positive
wellbeing and good mental health while at school will also be shared on social media on
13th January, 2020 and will run until 24th July, 2020. It can be accessed at
https://teachwellalliance.typeform.com/to/BC1Lb1
The purpose of the parallel survey is to identify systemic factors in the school as an
organisation that reduce or prevent a lack of wellbeing and mental ill-health and/or
positively promote mental wellness. A report will be published in August 2020, will be
forwarded to the DfE Expert Group on Teacher Wellbeing, if it is still meeting, and shared
on social media.
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The purpose of the study
The purpose of this study was to gather the views of teachers and support staff suffering
from a lack of wellbeing and mental ill-health in their schools. The study sought to identify
the underlying reasons and to calculate the frequency with which respondents reported
them.
The online survey was prompted by reading the posts of teachers and support staff who
reported a lack of wellbeing and mental ill-health on Twitter, Facebook and LinkedIn, and
conversations between Steve Waters, CEO of the Teach Well Alliance, on Twitter
@teachwellall with teachers and other educationalists.

Method of data collection
The online survey was created using the platform Typeform which enables closed questions,
such as the type of school where the respondent worked, to be counted automatically (see
survey in Appendix 1). Open questions 9, 10, 11 and 12 were analysed using Content
Analysis.
Columbia University, New York defines content analysis as:
‘…a research tool used to determine the presence of certain words, themes, or concepts
within some given qualitative data (i.e. text). Using content analysis, researchers can
quantify and analyse the presence, meanings and relationships of such certain words,
themes, or concepts. Researchers can then make inferences about the messages within the
texts, the writer(s), the audience, and even the culture and time surrounding the text.’
(https://www.mailman.columbia.edu/research/population-health-methods/contentanalysis
In other words, responses to open questions 9, 10 and 11 were categorised and counted
and entered into Tally Charts 1, 2 and 3 respectively (see Appendix, page 38). The frequency
with which responses to each category occurred was ranked in descending order, starting
with the category which had the highest frequency, and entered into Tables 2 - 8. For
example, the noun ‘stress’, the verb ‘stressed’ and the adjective ‘stressful’ collectively occur
434 times in respondents’ answers to Question 9: ‘Describe how your wellbeing and/or
mental health have been adversely affected by the school where you teach or used to
teach’. As the frequency with which these words occurred was the highest of any word or
group of words in responses to Question 9, they were ranked in first place on the frequency
table (Table 2, page 12), demonstrating the significance of the impact of stress on
respondents.
Question 12 asked if respondents wished to add anything to their answers to Questions 9,
10 and 11. In the event, responses to Question 12 produced no new insights and therefore it
was decided not to apply content analysis to responses to this question.
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Executive Summary
This report provides an analysis of the factors that contribute to teachers’ and support staff
lack of wellbeing and mental ill-health as a result of working in schools. It makes
recommendations for consideration by the DfE Expert Group on Teachers’ Wellbeing which
was formed in early 2019.
Data was collected from an online survey Doc 1 (see Appendix, page 38) produced on the
platform Typeform. Closed questions were automatically counted by Typeform. Open
questions were analysed using Content Analysis and the frequencies of words and group of
words counted. Final results for each question were presented in tabular form (See pages
12-37) and illustrated by representative quotations.
The following key findings emerged from answers to the open questions:
Adverse mental and physical impact of working in a school
•
•

•

The greatest adverse mental impact of working in a school is stress (43.4%), followed
by anxiety (27.7%); pressure (18.8%) and sleep disturbances (10.1%).
The main factors causing stress are workload (141.2%: the word ‘work’ or
derivations of it occurred more than once in many responses); expectations (49.4%);
meetings (14.1%); Ofsted (14%); change (13.2%); cutbacks (10.4%) and lack of
funding (10.3%).
The greatest adverse physical impact of working in schools is exhaustion (11.3%),
then crying (2.3%), followed by headache/migraine (2.1%).

Consequences of adverse impact
•

The most significant adverse consequences of working in schools are mental illhealth (12.8); own family time lost (8%); signed off (5.2%); resigned or about to
resign (2.5%); overwhelmed (2.5%). 3 teachers reported considering committing
suicide; another had considered ‘going missing’.

What the school does or did to help
•

Talk through situation (6.8%); school counsellor (5.4%); staff support one another
(4.2%); external services available (3.7%).

No help offered by the school
•

21.5% of respondents were offered no help and 3.1% stated that their wellbeing was
acknowledged as important but there was no action taken by the school (3.1%).

Negative perceptions of staff mental health at school
•

School can’t do anything about it – pressures from government/DfE (10%); Ofsted to
blame (1.9%); didn’t ask for help (1.9); budget restricts what can be done (18%).
5

What the DfE Expert Group on Teachers’ wellbeing should consider
•

Reduce workload (54.4%); reduce pressure from, remove or change Ofsted (39.2%);
create more time inc. downtime (37.1%); reduce general pressure (20.1%); Fund
schools adequately (19.3%); reduce expectations (17.7%); reduce admin (13.9%);
reduce stress (7%); more support for dealing with parents (6.1%).

Limitations of the report
While the survey produced wide-ranging results from its open questions, it was unable to
analyse to what extent the catch-all term ‘workload’ included factors that respondents
identified elsewhere, such as lack of time, or pressure from Ofsted. Although timeconsuming, it may be worth considering conducting online focus groups to identify the main
contributory factors to work overload and to explore their inter-relationship in more depth.
This is especially important for understanding and identifying those factors which, if
reduced or removed, would have the most impact on workload reduction.
Overview
Content Analysis is very effective in identifying key issues and themes from open responses.
What it is unable to do as effectively is to get a sense of the voices behind the responses
and the tone of the contributions. In the same way that analysing a work of literature by
collating groups of words to explore themes without reading the whole text would lead to
an incomplete understanding, the same is true of Content Analysis. In reading through the
responses and combining them with the frequency tables, it was possible to identify the
following points in an overview:
•
•

•
•
•

•
•

There is a worrying tone of low morale, hopelessness and scepticism that things will
change.
Every teacher who commented on their own family life had a sense that their
partners and children or relatives who depend on them are suffering because they
are unable to spend time with them.
Many teachers in this survey dislike or hate how being a teacher is making them feel.
Many teachers reported that their love of working with children and young people
was being destroyed by their role becoming compromised by workload and neverending tasks to complete.
There is very little comment that it is the classroom that is causing the workload.
Some teachers reported that it is the least pressurised part of their work. Other
teachers stated that admin tasks prevented them planning and/or delivering lessons
effectively.
Headteachers are under pressure to be strong for their staff but have no-one to turn
to for support.
Governors can be a source of support but some are not adequately trained nor
prepared for their role.
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•

•

•
•

Sadly, in some schools bullying of staff is the norm. Some schools are abdicating
responsibility for taking care of their staff and leaving teachers to care for
themselves. Other schools are making token gestures towards promoting wellbeing.
A number of schools are doing what they can but are limited by lack of
understanding or knowledge about mental health or a lack of funding.
The survey clearly revealed that, even in schools that are doing what they can to
support their staff, the external pressures from the DfE and government become
internal pressures which neither the individual school nor the individual teacher has
the financial resources or capacity to manage alone. Teachers identified an urgent
need to reduce the external pressures and increase funding, at the same time as
exploring strategies at an individual school level to reduce internal pressures. This
requires an understanding of the impact of both workload and the discharging of
responsibilities at every level, from Governing Bodies to support staff, and the
creation of school communities where each member supports the wellbeing and
mental health of its members.
3 teachers who were so depressed that they were suicidal. In order to protect their
identities, their responses to Question 9 are not included in the representative
quotations.
As the most recent Ofsted framework was implemented from September 2019,
there has been insufficient time to assess the impact of the statements in the
Inspection Handbook on teacher wellbeing, bullying and harassment which were
included for the first time under Leadership and Management. Several teachers also
referred to this point in their responses.
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Section 1: Analysis of Closed Questions
Question 5

Question 6

8

Q6 Table 1: Categories of schools not listed in Question 5 (Note: some of the types of
school reported in this table could be subsumed under the categories in Question 5)
Type of school
First School
Primary School
Primary with nursery
All through school: primary to secondary
11-18
Sixth Form College
UTC
Nursery through to Year 6
Special Secondary
All through school: reception to age 18
Federation
Federation: Nursery to Year 11
High School
Upper School
Sixth Form College: Academy Converter
Secondary School
Primary Academy
Primary C of E Academy
Infant and Junior with Nursery and Pre-School
Prep School
Prep School: 2-13
SEN School
Special Education
Specialist primary school
Soft Federation
Primary School: Free School in Trust
FE College
Independent
Independent Prep School
Independent 13-18 Boarding School
Karati Secondary School, Kenya
Voluntary Controlled
Private School

Number of respondents
7
5
4
3
2
2
2
2
2
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
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Question 7

Question 8

Question 13

10

The overwhelming identification of workload (71.7%) as the main issue in Maslach’s list of 6
factors causing Burnout would benefit from further exploration. Questions that might be
asked include:
•
•
•

What is the inter-relationship between workload and the other factors? For
example, if teachers were given more control and autonomy, how would this affect
their perception of the significance of workload in causing Burnout?
If teachers feel valued and cared for by their school, does this decrease the
importance of workload as a negative factor in their wellbeing?
Does the impact of workload decrease as the mental wellbeing of teachers
increases?

End of Section 1: Analysis of Closed Questions
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Section 2: Analysis of Open Questions illustrated by quotations
Question 9

Q 9 Table 2: Mental Impact (N = 1000)
Order of
frequency
1
2
3
4
5
6
7
8
9
10
11
12

Words included in responses to Q 9

Frequency

Stress/stressed/stressful
Anxiety/anxious
Pressure
Sleep/sleepless/sleeplessness/insomnia
Depression/depressed/low mood
Worry/worrying/worried
Taking medication
Panic attacks
Fear/fearful
Guilt/guilty
Breakdown
Tense

434
277
188
101
53
37
25
19
15
14
13
4

Q 9 Table 3: Physical Impact, including illness (N = 1000)
Order of
frequency
1
2
3
4
5
6
7

Words included in responses to Q 9

Frequency

Exhaustion/exhausting/exhausted/tired/tiredness
Cry/crying/tears/cried
Headache/migraine
Irritable Bowel Syndrome (IBS)
High Blood Pressure
Hospital/hospitalised
Pneumonia

113
23
21
5
5
2
7

Q9 Table 4: Factors causing stress (N = 1000)
Order of
Words included in responses to Q 9
frequency
1
Work/working/workload(s)/overworked/work
overload
Expect/expectation(s)/expecting/expected
2
Meet/met/meet/meetings

Frequency
1412
494
141
12

3
4
5
6
7
8
9
10
11
12
13
14
15
16
16
18
19
19
21
22
23
23
25
26
27
28
28
30
31
31
33
34
35
36
37

Ofsted/inspection
Change(s)/changing/changed
Cut(s)/cutting/cutbacks/lack of money/budget
Funds(s)/funding/funded
Wellbeing (lack of)
Pupil behaviour
Mark/marking/marked
Admin, including paperwork
Work-life balance
Bully/bullying/bullied (i.e. by other staff)
No support/lack of support
Monitor/monitoring
Parent(s) of pupils/parental
Lack of time
DfE/Govt
Long hours
Data
Observation(s)
Target(s)/target-setting
Told not good enough
Government
Accountability/accountable
Assess/Assessing/Assessment
Services (lack of)
Results
Abuse/being abused (by parents & pupils)
Pay
Frameworks
Deadlines
Staffing/short-staffed
Lack of Trust
Recruit/recruiting/recruitment
Producing evidence (e.g. for appraisal,
monitoring)
Impact of death of another
Physically attacked by pupil

140
132
104
103
97
69
60
50
46
45
43
42
38
35
35
32
30
30
28
27
26
26
24
22
21
18
18
17
16
16
15
12
10
4
2

Q9 Table 5: Consequences (N = 1000)
Order of
frequency
1
2
3
4

Words included in responses to Q 9

Frequency

Mental ill-health
Family time lost/unable to parent own children
Sign(ed) off/off sick/off work/time off
Resign/resigned/leaving/handed in
notice/frequently feel like walking away

128
80
52
25

13

4
6
7
8
9
10
10
10
10
10
10

Overwhelm(s)/overwhelming/overwhelmed
Went part-time
Burnout/burn out/burntout/burnt out
Anti-depressants
Redundant/redundancy
Want to end it all/want to die
Considered ‘going missing’
Spinal fracture
Two miscarriages due to stress
Severe anaemia
Vomit regularly at school because of stress

25
21
10
6
4
3
1
1
1
1
1

Q 9: Illustrative quotations
‘Unreasonable demands and accountability measures with an absolute disconnect between
the outcomes I am achieving as a school leader having turned around a tough inner city
school and made it the school of choice in the area, with outcomes well above national on
all measures and an outstanding leadership and management judgement from Ofsted, and
the feedback I receive, which is tantamount to a personal attack.’
‘My wellbeing is not affected by the school where I work. External pressures and demands
are what affect my wellbeing.’
‘My mental well-being is not affected by the school where I work, the issue isn't with
individual establishments very often, it’s with societal issues. These now see us acting as
social workers, counsellors, teachers and parents. We then have to deal with abuse,
especially from parents and nothing is put in place to challenge this or empower staff to
become figures of authority again. We have to be polite and professional and objective
often whilst being accused and abused personally, subjectively and constantly being told
that 'they are going to Ofsted'. Stop that and the whole culture of education would change
and our mental health would follow.’
‘I do not consider the school to have adversely affected my mental health, but I do consider
the ideals and fearful approach of OFSTED to have affected how I have been scrutinised.
However hard teachers work, they constantly feel behind on their duties, as the inspection
is focused wholly on judgement rather than a collaborative working together. I have had
sleeplessness, panic, extreme self-doubt, moments of grave anxiety & sometimes apathy all
because I know the judgement I receive is not a true snapshot of how I actually achieve
professionally but how well I am able to get my class to perform for a test. The current
OSFTED inspection criteria does nothing to examine the standards for school leaders &
teaching staff & whether they are valued, heard, given attention and allowed a voice. The
parents’ views, pupils’ views and governors’ views are all collated but the teachers and Head
(and assistants) are expected to stay silent and swallow a judgement with no contextual
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knowledge, no warning, no relationship, continued support or real follow-through from the
DfE. If we were paid well, worked moderately hard & could leave our responsibilities at the
door this may be acceptable. But this is not the case. Teachers are mostly highly committed
to the role, give their all and in return receive a 4 yearly unfair judgement on very narrow
aspects of their work. Please note: we need support and practical collaborative intervention
that helps us improve, not a hit and run judgement with fearful consequences. We are
people who care who should be inspected by others who monitor us with equal care & a
promise of long-term support.’
‘It is not the school but education in general and the workload expected with no financial
funding for teachers to be freed up to complete their subject/middle leader responsibilities.
Also being a small school, each staff has no choice but to have two or more subjects to lead.
Professional autonomy and trust in teachers to do their job is gone. We are policed and
scrutinised constantly, with meetings after school no longer being once a week and with a
feeling of SLT searching for ways to trip us up and find fault. I do not blame SLT for this as
their leadership is in response to pressure on them for evidence of this, data for that. It
seems that today schools are supposed to have evidence for EVERYTHING, even when
children are not robots and actually learn really well from play, drama, speaking and
listening and yet this is not evidential in books, so it apparently is not good enough. The
pressure on all staff at every level is increasing. I am highly anxious from the moment I wake
up and think about my day. I should be focussing on the children, making them happy as
people, since happy children are more susceptible to learning and growth mindset is natural
to them in a positive frame of mind. Learners are all different and yet we now have to have
them all at the same level, the amount of time dedicated to literacy and maths in primary
education is greater than ever and yet at the same time a creative, exciting curriculum is
expected. Goal posts are constantly moving and this also causes stress. After 13 years of
dedicating myself to this career I am now looking for an exit strategy. Good teachers are
going to be lost and new teachers coming into the profession are drowning in pressure,
expectations and workload.’
‘My work/life balance has suffered and my wellbeing has been adversely affected by the
culture in the education system. Punitive accountability, high stakes inspection, school
shaming, careerism and constant change have led to stress, overwork, cynicism and
alienation. Much of the blame lies with Ofsted and the DfE, especially ministers. Some rests
with the media. My school's leadership have tried hard to mitigate the impact of the toxic
culture in English education, with limited success. This culture is at the root of all of the
problems around recruitment and retention.’
‘Due to the accountability framework and pressures associated with the Ofsted process, the
stresses created do not warrant the abuse faced from parents in our roles. The school/Trust
are not to blame. It is the system we work in. Other countries have respect for their
teachers and the profession as a whole. Our society and political masters place every blame
at the door of education providers. I don't sleep at night even during holiday times. I work
over 100 hours per week on school related matters. This is common among teachers and
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leaders!’
‘…Ofsted is a major factor of stress. Finances - poor funding, cutting costs and staffing more SEND children requiring one to one support and no funding. SEMH in children - no
support, long waiting lists from referrals. Social Care - higher thresholds, lack of
communication. Expectations placed on the school to be everything and anything to
everyone.’
‘The change in the demands of the job have changed beyond recognition over the last 5/6
years. The expectations of supporting the most traumatised & vulnerable young people with
ever increasing complexity of need, weighs heavily. The stresses of knowing whether or not
we are doing the right thing & the worry of what happens when children are out of our care
doesn't go away. The constant changes in our curriculum & inspection regime undermine
confidence & self-belief, whilst governors add to the pressures of accountability. The impact
upon all staff is clear. I am constantly exhausted & struggle to maintain a positivity at times.
Contact is made at any time of the day or year - the job is full time in every sense of that
word.’
‘I am constantly exhausted. I have got to the stage where I have to drag myself into work
some days. I have no social life. I love my school, all the children and 99% of the parents, but
there is a hard core of 1% of parents who make our lives a misery day in day out. As the
Inclusion manager, I have had to manage all the cuts in funding, with long waiting lists for
every type of outside support. EHC plans are left for schools to manage-no-one else-health,
LA, etc, helps. Wait times-2 yrs +. And who do parents take their frustrations, fears and
anxieties out on? Staff in school-they are the only ones they see. I try my butt off, we are an
Outstanding school, but for this small group, nothing is good enough. Some nights, I can't
sleep, dreading the next e-mail I may get in the morning. Sometimes I wake up, write notes
and try to go back to sleep. We always have to be professional-there is no come back for
parents. We are dealing with more and more complex issues-mental health, relationship
breakdowns, money issues and it all comes to the door of the school.’
‘This job has impacted my health to the extent that I'm leaving teaching. There is a constant
pressure to achieve more with less - collaboration within the school/dept is poor (because
no one has time), students are increasingly challenging towards authority, and I am
expected to be parent, counsellor, entertainer, subject-expert, police officer without fault
from 8:15 to 18:00 (plus the extra evenings and weekends needed to stay on top of planning
and marking).’
“Workload is tremendous. I am in a senior leadership role and find any work-life balance
almost impossible. I have children and an ailing and elderly mother to consider and my time
to support my family is virtually non-existent. I am constantly tired have no time for myself
at all and do not experience a well-balanced life due to the pressures of working in an inner-
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city school with huge SEND and social/emotional needs of the children (and families). The
new Ofsted framework has increased my workload and that of my colleagues tremendously.
I also feel that the persistent reference to teacher workload, well-being and work life
balance disregards other staff groups and headteachers. The new Ofsted framework and the
reduction in school budgets have increased pressure on schools and school leaders but we
are still expected to (and I am striving to) reduce 'teacher workload' (though I view this as a
whole school remit) but to do both alongside each other is impossible. This is at my expense
time wise, work-life balance wise and emotionally.”
‘More and more things piled on to teaching staff. Hugely affects work life balance. Almost
like swans, trying to present calm and happy in front of children but below the water we are
trying to stay afloat by paddling quickly.’
‘In order to complete the work required to teach a split-aged class, meet the individual
needs of SEND children in the cohort and to lead the subjects I am responsible for then I
have to work between 30 & 35 hours beyond my contracted hours.
As I have school-aged children and have the bulk of domestic duties at home to complete,
I can not begin work until 8pm each evening, laving me finishing between 11.30pm &
midnight, 5 nights a week. Instead of enjoying family time at the weekend, I regularly work 5
to 6 hours each day. The result is that I am permanently exhausted, which leads to elevated
stress - feeding into a vicious circle of ever decreasing productivity and longer hours.’
‘I am pretty much exhausted all the time due to all of the demands of the job. I find it
difficult to get to sleep some nights because I am always thinking about the million things I
still need to do. I also have very little energy and time to spend with my family and friends
or am too tired to do things outside of work, which in turn makes me feel sad and like I want
to give up sometimes. Feeling close to burn out constantly means I don't feel like myself a
lot of the time and don't have the energy to do things which would otherwise make me feel
better, like exercise, meditation, getting a good amount of sleep etc.’
Every morning I wake suddenly at 3 a.m. I am then unable to get back to sleep as my
thoughts are occupied by school as time passes my anxiety level increases so that by the
time I leave for work at 7a.m. I feel sick and anxious about the day ahead.’
‘There are 3 main areas in which my mental health has been adversely affected. Firstly, I
have to work significantly longer hours each week than I have ever worked in my career in
order to do my job. I work every evening until late and I work most weekends. Most
importantly, I have significantly less time during the school day in order to complete
planning, preparation, and marking. I feel stressed, overworked, and frequently unwell.
Secondly, I feel as if my practice is judged as poor against an increasingly unachievable
regime of unattainable targets. When students under achieve, I am made to feel as if it is
somehow my fault. Despite a 30-year career where I have given everything to task of
developing the young people in my care, I feel like a failure. Thirdly, I am constantly
frustrated by a lack of necessary resourcing. There isn't enough money to buy equipment,

17

resources, functioning ICT infrastructure, and suitable professional development. The school
building where I work is falling apart. I have to purchase classroom resources with my own
money. This causes stress at home, on top of the stress caused by not being available to
spend time with my family, as I am always working.’
‘The stress of dealing with children with serious mental health issues led to me working part
time. I cried almost every day and felt completely useless. I ended up having to ring a
support line to get extra help and see a counsellor at my own expense. I took no time off
work.’
‘Workload stress, not enough people to distribute work to, in different positions I've held, I
have always worked double my hours – unpaid…and the hours are long, it's almost as if
there is not enough time to live your own life when working in primary state education. The
constant changes on the whims of a government is no way to grow future generations.
Education should be funded by state, for equal access, and independently managed by the
Institute of Education so that there is no political drive/bartering/affiliation. Education is
supposed to provide the best skills for the next generations, not be a political pawn.’
‘Too much monitoring/assessing/marking feedback /planning/data collection for class and
subject leadership in addition. Pupils were very challenging and ineffective action taken
resulting in daily confrontations, verbal abuse, physical attacks and parents not supporting
the school. Team teach introduced but as soon as it was, parents challenged in the most
aggressive way and teachers were under investigation. Senior Leadership always pushing for
unrealistic progress and teachers’ abilities constantly under scrutiny. If I had not got a job in
a Special School, I would have left teaching completely after a career of 26 years, being an
Advanced Skills Teacher and a Literacy Lead. I would not recommend teaching now to any
young person, just because of the changes since Academisation.’
‘I have 0.6 contract. I teach English and Maths daily. I get paid for 3 teaching hours a day.
The reality is that I spend at least 6 hours in school. I have four children of my own who
suffer when I work from home. I went into teaching as I wanted to make a difference to
children's lives.
In class, I don't have the right equipment as our school cannot afford them. I pay for lots
myself. I feel overwhelmed by unnecessary pressure put on teachers. It keeps me up at
night with worry. Why can't you trust teachers to do a good job without all of the policies.
It feels like a work in a factory and the children are the processed product! They are
individuals who will flourish in different ways, yet we are judging them all the time to tick
boxes.’
‘Sometimes when I drive to school I feel like I will throw up, and imagine minor car
accidents, not enough to be serious, but bad enough that I get a few days off. I don't sleep
well because I wake up in the night worrying about school issues. If I ever need to prioritise
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my family, I find this incredibly stressful and go to great lengths not to. Ofsted visits multiply
all of these feelings.’
‘I have always been a conscientious teacher who has struggled to maintain a work/life
balance. After approximately 12 years of teaching, I was able to work 4 days a week, whilst
my job-share did the fifth. During that day, I was able to complete the necessary school
work and have some sort of work-life balance. I bumped into my old headteacher the other
day and he pointed out that I was now working at least 5 days but only getting paid the 4! I
didn’t mind because I have always loved my job (and been good at it!)
I have also always struggled badly with ‘nerves’ – getting exceedingly nervous leading up
to lesson observations or learning walks. If we were 'Ofsteded', I wouldn’t eat for days.
These nerves would disappear once the extreme perceived threat was gone (and perfectly
ok.)
Last year, I moved to a new year group and had multiple extra stresses – the like I’ve never
experienced in my entire career. Despite speaking about my experiences these continued
for a second year. This had a very negative impact on my physical and mental wellbeing –
numerous headaches and constant anxiety. As a result, one morning, I woke up with yet
another headache and started crying. I couldn’t stop. I saw my doctor, who diagnosed
extreme anxiety and the only way forward was to have medication and be signed off work. I
did not want this but I had no choice. I have since gone back to work but I am taking one
step at a time.
The only thing that has kept me wanting to continue is my relationship with my class – I am
a great teacher and I miss not being able to do the job I’ve trained for.’
‘I feel guilty whenever I am not working, so I cannot enjoy life as a family or as an individual.
There is increasing pressure within the workplace due to Government funding shortages,
and due to dreadful OFSTED standards and constraints. I never feel like I'm doing a good
enough job. This is why I am leaving after almost four years of teaching, because I've
sacrificed my life, my mental health, and my confidence for the sake of a job with little
reward (financial, emotional, job-satisfaction) other than enjoying being in the classroom
with the kids. I am demotivated and feel extremely under pressure every day of my life and I
would not recommend this job to anyone, because the second you become a teacher, you
lose an enormous part of yourself and your wellbeing.’
‘60-70 hours working per week not uncommon.
Serious impact on marriage and my own children
Stress related migraines and IBS
Constant, meaningless hoops to jump through that take time away from real work - with
students
Services stripped back and schools filling the void with no funding and little expertise
Education is broken
I will leave as soon as I can’
‘I taught last year with a new TA that had no experience prior to her role, my class also had
two pupils with extreme SEN. When I asked for support for both of these things, I was
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referred to many different people, all of whom could not give me sufficient answers or
responses. I asked for additional time out of class to implement strategies from external
agencies to support one of my SEN children but this was denied. Our provisions in the
school are limited and we are expected to work with these limitations. I work from 7am 5.30pm in school and continue to work at home and when I questioned directed time, I was
told that it was my choice to arrive early. When I explained I couldn't complete my job
without arriving early, I was told it was a problem with my time management. There is no
flexibility. I did not pass my data targets and am now fighting to prove how hard I worked
last year to earn my pay rise. I am very unhappy in my role at school.’
‘I took over the school…and have worked hard for it now to become an outstanding school.
This has had a great impact on me personally and I am still on daily medication in order to
maintain a steady mental balance. I witness daily teachers and staff working so hard but not
getting the remuneration that they deserve. 1265 hours is a joke and no school would ever
be able to function if their staff adhered to this. The pressures on schools both financially
and having to dance to the Ofsted tune are not conducive to having a healthy wellbeing. The
inclusion of wellbeing in the Ofsted framework is tokenistic and looks a little odd sitting
alongside all the other requirements. Basically, schools need more money in order to be
able to successfully improve outcomes for children.’
‘I am a Head of Year. I can get 60 emails a day. I feel desensitised to Self-Harm (I hear of this
a lot and am DSL trained; compassion fatigue?); I feel the pressure of working 6-7 day weeks
to keep on top of work. Staff leave, not replaced, and the work gets spread. Paperwork from
DSL / Head of Year work takes a lot of time. My timetable has been reduced but still the
need to combine massive paper/email trail work and also leave the desk every hour to teach
the number of lessons we do seems unreasonable. I feel I want to get off the hamster wheel
of lesson planning, delivering, marking. I want my Sundays back. I look at the work I have to
do on a Sunday and feel like crying. I just want a break. Weekdays, I work from 8 am till
minimum 6pm and potentially 7pm at times - occasionally later. My work-life balance is out
of kilter. I'm burning out. My arms feel light - consistent with the feeling you get when
grieving. I'm crying at work. I've shut down recently. I'm in the process of researching
alternative careers as I don't want to live like this until I am 67. Holidays are great, yes, but
half-terms we are ill / continue working.’
‘The job and expectations are unsustainable. Before I had children, I was working a 70+ hour
week to keep up with marking, planning and other responsibilities. If you said you needed
more time or help it was seen as a weakness and went against you in future progression.
The nature of teaching nowadays is a 'be strong' culture and if you can't keep up you aren't
supposed to discuss it as it is seen as weakness and not acceptable. I am, and have been, at
my unhappiest whilst in teaching as opposed to my other careers. My husband states that
he doesn't like me during term time as I am so stressed and terse. I honestly feel like my job
detracts from my ability to be a good parent too.’
‘I spend a large portion of my time at home working which affects relationships with my
partner and family. This in effect can cause conflict most weekends, which is upsetting. I
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also have the pressure of completing work with no time given during the working day and
this is constantly on my mind. I feel that I am not good enough, that I am failing because I
can't meet the demands of my headteacher. I go through bouts of feeling depressed and
bouts where I just go into denial and develop an air of couldn't care less, although deep
down inside I really know that I do. I feel that I am in conflict with myself, a never-ending
battle between professional demand and myself as a person.’
‘I wake up each morning with anxiety. This has gradually become worse over the last two
years. I am worried about Ofsted. I do not have enough time to teach and lead all of the
areas that I am responsible for. I am a senior leader in my school, for safeguarding, SEND, as
well as class teacher for EYFS and I teach French across KS2. Until recently, I was also
responsible for music. I am leaving the profession at the end of term and planning to retrain
or work in a shop. The workload, social work involved with families, mental health support
required and pressures from Ofsted are untenable.’
‘The behaviours of the students we teach are so very different now to when I started out in
teaching. Staff are regularly physically attacked and as the students have SEND it is very
difficult to deal with. I have flashbacks to events that have caused me significant emotional
distress. For instance, on occasions I can hear a child screaming but I am driving alone in the
car. I have significant periods of anxiety thinking I cannot do my job any more. My home life
suffers. I go to sleep thinking of work issues and wake up thinking of work issues. It is
impacting my personal relationships and capacity to lead a life outside of school and is now
impacting my capacity to do my job.’
‘My confidence was knocked so badly that I seriously considered leaving the profession. I
cried every Sunday night and was unable to sleep before the start of each week - in fact, I
cried every day for the last 6 months of my time at the school. I felt undermined and not at
all valued: my opinions were not considered important and I was forced into making
decisions with which I did not fully agree. I was exhausted and my family were also affected
by my constantly low mood.’
‘I have developed a lot of skills and experience. I am very proud when my pupils do well
however the after-school meetings, Ofsted inspection hype, continuous drop ins, data
deadlines and marking puts a strain on my mental health and stress levels. We had a
training on mental health after school for 1.5 hours. However, it would have been better for
our mental health to actually get to go home and be with our family rather than be told to
'be happy, less stressed'. You also feel guilty taking days off due to illness or extreme
exhaustion. It would be nice to get time off or early finish the day after parents evening etc.
Some schools like mine finishes late at 3.40 and we have to wait at the bus stop with
students after school as we have younger year groups. I think school should finish earlier so
that the teachers and students can get proper rest and come back the next day fresh and
positive.’
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‘Workload pressures - there is so much to do, outside of planning and delivering quality
lessons.
Demanding needs of children - my class has a variety of needs and it is incredibly difficult
to plan differentiated lessons to cover all the bases. For a week of 5 maths lessons, I often
feel I need to plan 20 lessons to cover the wide gap between the abilities. This is particularly
difficult with two EHCP children whose needs are not being met in a mainstream setting.
Despite seeking alternative provision, no places are available for either child. This has a
detrimental impact on their wellbeing, the learning of the class (due to disruptive and often
violent behaviour) and consequently my wellbeing.
‘Behaviour - working with children who are physically aggressive, spit and lash out is
exhausting on a daily basis.
When you take into account balancing the needs of each child in the class, I simply haven't
the capacity to cater for them all as individuals, plug the gaps in their learning, narrow the
gap some of them have, as well as simply teaching those working at level, not to mention
stretch the more able. The string is pulled so tight - it will snap!’
‘I don't feel that I have a work/life balance. I work every evening during the week until 9 or
often 10, only stopping to cook and eat. I then work all day on Sunday. I take Saturdays off,
but this feels like a rush to do all housework, shopping, see friends/family etc.
At school, everyone feels swamped and the tendency is to pass blame, which is toxic. The
truth to me is that too much is expected of everyone and expected standards are going up
and up, whilst time remains the same, the number of staff decreases, and the needs are
going up. I am on tablets to prevent migraines and cry several times a week. I cannot sustain
this.’
‘Due to Ofsted factors and class behaviour, my mental health deteriorated to the point
where I was considering going missing. I dreaded going to school every day for what it
brought. I had thoughts of violence and was more poorly than I have ever been.
I attended counselling several times to get processes on how to deal with my wide range of
emotions. Mostly, it has worked, but I haven't been the same since.
Attempts were made by a multi-school trust to federate with us, despite it being a blatantly
awful decision after having their tutelage for six months. The LA tried to force us to the
point where I wanted to give up teaching for good. This made my poor mental health
resurface again.
It has only been over the last 18 months where our associate school has helped with
training and movement from an RI school that has helped calm my mental health, but again,
I sometimes revert back and sometimes have to congratulate myself on just coming in, let
alone going through a day of good lessons.’
‘Developed PTSD due to workplace bullying, after returning from maternity leave.’
‘Breaks are too short (12 break, 25 lunch). Results in bladder infections and being hungry
and thirsty. There is a staff theory where breaks are kept to a minimum so teachers don’t
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have enough time to mix/revolt. Its mainly due to being heavily dependent on the bus
system, however pm registration could be removed to give teachers the 10 minutes in the
day. There is a lack of face-to-face contact, most communication is email which is cold and
lacks the human element.’
‘…My school is in one of the most deprived neighbourhoods of the city of XXXXX and, in the
past, I have gained a great deal of satisfaction from knowing that I am making a positive
difference to the lives of these children. However, I am now at the point where I am looking
for a job outside of the city and even considering the leaving the profession. The emotional
pressure is becoming too much. I work 3 days a week, but my workload is such that I spend
another full day working at home, as well as the obvious evenings. I would like to return to
work full-time, but I don't think it would be fair on my family as, at the moment I am able to
have a Saturday and most of Sunday as work free, but this would not happen if I worked full
time. At this current time, I exhibit many of the symptoms of stress - disrupted sleep, being
on hyper alert during the working day as anxious about the behaviour, tearful (I have had to
walk out of class twice in the last 3 weeks as I burst into tears). This is no longer a profession
that I would recommend to anyone.’
‘I suffered acute anxiety, with multiple panic attacks daily. I also developed chronic
insomnia, waking around 3am with panic attacks and the endless lists of outstanding jobs
running through my mind - I'd often get up by 4 am and start working. My blood pressure
was dangerously high and I gained weight, which I couldn't lose despite very careful eating. I
very rarely had any time to exercise and when I did, I was extremely prone to unexplained
muscle injuries. My family life suffered too, as I was working so much that I had very little
time to spend with them. More than anything, it was the feeling that, no matter how hard I
worked, it was never good enough, that I was constantly under scrutiny, and that at any
moment I could get into trouble for something I hadn't had time to do. or for doing
something wrong (in someone else's opinion) that I found difficult to cope with.’

End of analysis of Question 9

23

Question 10

Q 10 Table 5: Positive actions (N = 1000)
Order of
frequency
1
2
3
4
5
6
7
8
9
10
11
12
12
14
15
15
17
17
19

Words included in responses to Q 9

Frequency

Talk through situation/discussions
Counselling provided by school offered
Staff support one another/team approach
External support services available inc. health
insurance or packages/EAP/NHS
checks/helpline
Reduced workload
Help with time management/extra time
Support from governors
Reduction in marking/verbal feedback instead
Referral to occupational health
Supervision provided
Wellbeing group
Supportive/support/sympathetic
Cover provided
Reduction in data
Phased return after illness
Time off/work at home
CPD/mental health training
Wellbeing week/ day/half-day
Coaching

68
54
42
37
35
33
30
26
21
18
16
15
15
14
12
12
11
11
10

Q 10 Table 6: Negative inaction (N = 1000)
Order of
frequency
1
2
3

Words included in response to Q10

Frequency

Nothing/no help/nobody helped/no contact
Wellbeing acknowledged/ticked box/no impact
Self-help

215
31
17
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Q 10 Table 7: Negative comments about situation (N = 1000)
Order of
frequency
1
2

3

Words included in response to Q10

Frequency

External pressures/school can’t do anything
about it/nature of the job/everyone in the
same boat
Ofsted to blame for pressure
I didn’t ask for help/they didn’t know/not sure
if they know
Finance/budget/lack of resources restricts
what can be done

100
19
19
18

Q10 Illustrative quotations
‘Nothing. When I took time off due to illness, they made my life unbearable. I was bullied
extensively, especially by the most senior people. They wanted me to resign but I stuck
around and left on my own terms.’
‘No body helped-the school is not able to influence change nationally.’
‘Whilst understanding these problems are nothing that the school can do anything about.
They are pressures of society and external pressures. School Leaders are trapped in
between ensuring that staff are not put under unnecessary workload and delivering an
outstanding school that makes money as a business.’
‘How can it? Lack of funding creates the problem. The issues are still there. It is not about
the school it is about the system. Take a look at other countries or systems - look at Western
Quebec and the nature of respect and performance!’
‘School does try - but the issues go way beyond one school. Expectations of the profession
as a whole are unsustainable.’
“Keeps teaching load to a maximum of 85%.
Smart feedback policy (i.e. marking is at the discretion of the teacher and in many cases is
actively discouraged).
SLT take time to get to know staff and visibly work hard to ensure they spot early signs of
stress in staff and then act promptly to ensure they are supported.
A policy of ‘if we are introducing something new, what are we going to get rid of to make
time’.
Don’t do anything just for Ofsted! Praise and reward staff verbally, in writing both
individually and collectively to ensure they feel valued.
SLT are a presence around the school and are there to ‘serve the staff’ every day - they
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work hard to lighten the load for all.”
“As a school we are trying to offer support to each other; we have access to occupational
health; we are trialling day to day wellbeing ideas; we talk to each other. However, as the
Headteacher, it is hard to express the impact upon me since staff rely upon me to be strong
& remain 'unaffected.'”
‘Nothing but ask me if I wanted gardening leave and to go quietly.’
‘The school spoke to the 'bullies' but this did not deter them. I was told 'I wouldn't expect
the students to behave for you because you're female' on three separate occasions when I
flagged behaviour issues.’
‘Tried to manage workload by introducing whole-school initiatives such as cake and coffee
but these did not impact workload.’
‘I'm the headteacher. I have been to the governing body to ask for supervision as I am
experiencing vicarious trauma.’
[Vicarious trauma, also known as secondary trauma, can be described as indirect
exposure to a traumatic event through first-hand account or narrative of that event].
_____________________

‘The job is the job.’
‘My school provides flexibility in many aspects of employment (I feel able to approach all
leaders about anything; they know I am going through a health issue for example) but I
consider these leaders themselves to be under intense scrutiny to engineer a school
progress performance that means the leaders are under equal pressures with no one to turn
to. I have been a Chair of Governors for 12 years, a parent, a teacher and can see the
‘raising of standards’ is code for many for intensifying pressure on everyone at the cost of
people’s emotional and physical health.’
‘Would sometimes listen but then do nothing and then finally stopped listening’.
‘Nothing. The headteacher made a wellbeing display in the staff room where you can write a
thank you to someone on a post-it note. She said it was because well-being was high on the
agenda. She said that to all the staff - making it immediately transparent that it is a box
being ticked and nothing more. A post-it note and an inspirational quote won’t give me my
life back.’
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‘I blame the pressure of the profession. I have not told anyone at the school I work at.’
‘There is a wellbeing team but they totally focus on the wrong things (book clubs, bacon
sandwich mornings, staff nights out etc). They should focus on supporting their staff,
reducing unnecessary workload, taking a genuine interest in their lives and wellbeing and
showing empathy towards them when they are vulnerable.’
‘I haven't asked for help yet.
In the past I have been taken off timetable to get extra marking time during heavy marking
seasons.
I'm sure school would have offered more help but it is difficult to ask- I don't want to look
like I'm struggling.’
‘My school are good at supporting teachers who are upset and/or struggling. They do this
through listening, offering advice and support with balance of work.’
“I think the school is focused on keeping standards high. If I went to them looking for
support I would receive some, but a lot of the time the response is 'that's just the way it is.'”
‘My school are AMAZING
It’s not my school that is responsible - it is flawed government policies.
As a school, we all support each other.’
‘There is nobody at my school to help me as I am the Headteacher.’
‘I didn’t ask for help. I am the deputy head and so it is for me to help others.’
‘Sent me for counselling previous schools did nothing.’
‘Moving to a more supportive school that understands the importance of staff wellbeing.’
‘The school is very supportive, understanding that we are all cogs in a system that requires a
complete overhaul.’
‘My previous school did nothing. My current school has a much better focus on staff and
student well-being. Even when things in my department have been difficult such as
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retaining staff or having long term cover, the school has always understood the pressures
and done what they can to support me as the HOD and understand the impact of this on
students and their progress. They have well-being INSET days and I am now a Wellbeing
Ambassador for the school alongside other colleagues.’
‘Teachers' well-being is continuously considered, with a reduction in workload and lots of
teacher voice established to ensure we are getting it right for them. This has been at the
detriment of the senior leaders, as our workload continues to increase.’
‘I have taken a day of sick-leave to try to rebalance my emotions. We ensure staff are able
to ask for extra time, time to go to appointments, family appointments and family
occasions. They can work from home if they need to. HT gives time back to staff if they have
attended a residential with pupils. We have cut down on workload and built a supportive
team approach that is respectful and understanding.’
‘The MAT has an employee wellbeing program we can access for free.’
‘I was signed off for stress last year and depression. My life is taken over by work and
although I have progressed in work, my personal life has gone nowhere. I am lonely and
anxious most of the time. Leadership did what they could to ease my workload by
temporarily reducing responsibility, but then I know there is greater pressure on other staff
and this doesn't necessarily improve my well-being or help relieve stress.’
‘Nothing and none. We had peer coaching but that didn't acknowledge the problem, us
being unable to cope was deemed the problem.’
‘We had to buy each other gifts, which cost us money and added to our stress/to do list’.
‘We are a supportive staff team. We laugh and work together. I feel I can cry if I need to,
colleagues covered a recent after school club I was supposed to run due to my being upset.’
‘Discussions have occurred about mental health, stress and workload, at times. These often
feel like box ticking rather than genuine attempts to support staff. Workload is often
mentioned and attempts are made to reduce this however this is short lived and the
paperwork and expectations continue to rise.
The employee support line has been available to me and I have found this very supportive
for short term support.’
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‘I left this post (along with 30+ members of staff) as it was a cultural problem and no
amount of support was going to change this issue.’
‘The school has supported me throughout my NQT year. They are providing me with a
variety of different courses for my CPD and also I am able to discuss/talk to each individual
about anything. It is more like a family.’
‘Nothing. Told to manage work life balance better whilst also being told that every lesson,
every communication with students, patent and staff has to be of a standard of excellence.
Union advice sought over unfair expectations.’

End of analysis of Question 10
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Question 11

Q11 Table 8: Positive suggestions
Order of
Frequency
1
2
3
4
5
6
7
8
9
10
11
12
13
14
14
16
17
18
19
20
21
22
23
24
25
25
27
28
28
29
29
29
30
31

Words included in response to Q11

Frequency

Reduce work/workload/working
More time inc. downtime
Reduce pressure from
Ofsted/inspections/inspecting/inspectors
(Reduce) Pressure/pressured/pressurised
Adequate funding/finance/financial/money
Reduce admin/paperwork
Reduce expectations/expectation/expecting
Reduce stress
More support for dealing with parents
Increase non-contact time/PPA/non-teaching
(Reduce) change/changing/changed
Training on mental health
Reduce judgements on data
Accountability reduce/remove
Assessment/assess/assessing/less
reform/reduce
Staff wellbeing/mental health budget
Remove targets
Increase/more/better resources
Better work/life balance
DfE to speak/listen to teachers/take action
Training to recognise/support colleagues
Staffing/more/additional
Supervision
Trust teachers
Fewer meetings
More help with pupil behaviour
More support staff
Better support for SEND/CAMHS
Funding for external services
Talk/listen
Less scrutiny/fewer or no book scrutinies
Access to counselling
(Reduce) testing/test/tests
(Reduce) Observation(s)/observing/observed

544
371
392
201
193
189
177
70
61
55
53
51
49
45
45
44
43
41
39
37
36
35
34
32
31
31
29
28
28
26
26
26
25
24

30

32
32
33
33
35
35
36
37
38
39
39
40
41
41

More support/supportive
Flexible/flexibility
Reduce class sizes
Recognition/recognise/praise/reward
Provide supervision
Remove baseline assessments/SATs
More/higher pay/salary/salaries
Remove league tables
Respect teachers
(Provide) coaching/coach/coaches
(Reduce) reports/report writing
(Provide) mentoring/mentor
Address bullying culture
Protect breaks

20
20
21
21
21
21
19
19
16
13
13
12
11
11

Q 11: Illustrative quotations
‘To help teachers, DfE need to speak itself with teachers. It should carry out surveys like this
to have an understanding about teachers’ problems.’
‘Teacher well-being is very important - happy teachers result in happy classrooms which
result in good outcomes for our students. Profiling teacher well-being nationally is
important and whilst it is now an embedded part of the new Ofsted framework, I am not
sure what difference this will make overall to the workload, work/life balance and wellbeing
of the profession in totality. This is something for the Advisory Group to consider and
discuss’.
“They need to stop talking about 'workload' as they do not understand what they mean by
the term. Teachers’ stress is linked to so many things and unless you are a teacher it is very
difficult to understand. Wellbeing is linked to expectations being too high, dealing with
children with extreme behaviour needs, lack of funding, lack of staff, external and internal
pressures... schools and teachers are 'blamed' for most of societies issues and expected to
solve them!”
‘Funding to allow for more time, increase capacity in the system. Reduce the overtly
pressurised and negative accountability system. Hold me and schools to account but in a
way that supports and develops rather than one which is facilitated by being punitive.’
‘Make the training to become teachers the level which entitles them to be in a profession
for life. Make it the standard of medical practitioners and those within the legal system.
Take away the harsh accountability which destroys schools, people and communities. Make
it advisory not punitive. Remove the Outstanding grade and Inadequate too and make the
report one which identifies the strengths above the areas of development. Trust the
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profession! I have been a successful teacher and leader with over 30 years of experience
including 8 years as a Headteacher. I am a National Leader of Education but the system
doesn't support itself to improve in the way it was meant to. It needs addressing before it
totally collapses. Credibility was removed years ago. Do something which gives the next
generation of teachers and leaders the chance of success and a desire to make the
difference we all came into the profession for.’
‘Removing high stakes accountability; removing Ofsted judgements. Ensure that funding is
enough to provide best practice. Make sure that social care is suitably funded as schools are
now filling the gap here which is increasing workload in an unsustainable way. Look at
Finland - best educational outcomes and happy teachers. The deficit model we have here
doesn't work - it creates misery and doesn't improve outcomes long-term. It also doesn't
work in terms of what science knows about child development. Supportive, continuous CPD
is the way forward - use Ofsted as a collaborative group that work alongside schools to help
them rather than judge them. Ensure that teachers are portrayed to the public as highly
qualified professionals who can be trusted rather than people to blame and bully.’
‘Education must be funded correctly. HTs are under great financial pressure. Top
suggestion: Imposing a sensible working week - teachers should not be expected to work
longer than 45 hours at school and nothing should be done at home. PPA must be given and
a school must give it regardless of sickness /courses/ trips. Many HTs impose reasons for not
giving it.’
“Headteachers must stop being driven by ‘What if Ofsted turned up tomorrow?’ Most of my
pressure comes from demands not directly connected with class teaching.”
‘There is so much. They need to be paid better, including more non-contact time. As a Junior
school all meetings, preparation, marking, etc, has to be done early in the morning or after
school-not fair and exhausting. Robust enforceable guidelines for parents who persistently
behave badly. Proper funding for pupils with additional needs. Pay TAs properly. Proper
access to free counselling/supervision for teachers. Outside agencies being properly funded
so that they are doing the work they should be doing, not expecting schools to do it. Get rid
of Ofsted and SATs. Trust teacher judgements. End the politics of education, start a National
independent education board.’
‘1. Primary teachers should be allowed to specialise, rather than generalise as in Secondary.
This would significantly decrease planning & marking time.
2. PPA time is 10% of contracted teaching hours. That is 2.5 hours to prepare 22 lessons,
mark the output of those lessons and to complete assessments. This time must be split with
subject duties. It is simply not enough.
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‘The DfE has championed moving to Shanghai and Singapore models of teaching, for maths,
to raise attainment. It has spent millions on trying to have the lesson design from those
places adopted here. It has conveniently ignored that Primary teachers in both of those
locations are specialists and receive one hour of preparation time for each hour taught in
the classroom.’
‘Headteachers and senior management need to be held accountable for the wellbeing of
their staff. Heads are largely untouchable and wield absolute power over the health and
happiness of teachers. They should be subject to greater scrutiny especially when there is a
significant turnover of staff on a regular basis. This should serve as a warning sign that
things are very wrong under the current leadership.’
‘Consider workload - why have we moved away from the primary strategy idea where
there was universal planning that you would adapt for your cohort rather than reinvent the
wheel in each school?
Also stop giving responsibility to teachers for everything that happens in society! We are
doing the best we can with reduced funding year on year, insufficient staff and increased
demands. Out-of-school activities for children have reduced (for low income families),
children access technology, access social media, become de-socialised as a result of the
breakdown of the family and social interplay, this creates their negative mental health and
then teachers have to fix it all .... sorry but you asked!’
‘More children with AEN are having to access mainstream settings when they are really not
able to. They struggle with the sensory overload, yet resources are stretched and a loss of
specialist provisions means that they and the other pupils and teachers are having to
manage situations rather than there being a situation where the child is able to thrive.’
‘Reduce admin workload, give teachers free memberships to gyms, spas and health breaks.
Give teachers one afternoon a week dedicated to marking and admin. Employ staff to do
break, lunch and after school duties. Allow teachers 10-minute restroom break in a 2-hour
lesson as not being able to go to the loo for 2 hours can be uncomfortable.’
‘Changing the way teachers are constantly undermined and questioned over everything...
we are professionals.’
‘I don't know what can be done to turn back the clock, people are being punished for
working their way up the pay scale. Being cheap is better than being experienced.’
‘Look to other countries that not only have high attainment in academics, but also have a
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society with good mental health and wellbeing. These children are not being pressured into
a curriculum with such high expectations at such an early age. They have time to focus on
learning behaviours, health and social education so that they are ready and enthusiastic to
learn by the age of 6. I feel that children of all ages are under such immense pressure
academically these days being tested every step of the way. We are teaching to tests and
not enjoyment of learning. When my own two children were in year 6, they told me that
they couldn't wait for the last few weeks of school so that they could go back to learning Art
and Music. The school had spent so much time in the core subjects in preparation for tests
that the other subjects had been missed out. I believe that this is the case for many schools
due to unrealistic expectations. My children are now in secondary school and even though
they attend a good school, with excellent welfare, they do not look upon the experience
fondly. They are encouraged to do extra-curricular activities after school and yet have so
much homework to complete that they have no down time. I feel that the DfE has to think
seriously about the pressure the current expectations of the curriculum and the continuous
testing is putting on our children and teacher's mental health and wellbeing.’
‘There needs to be a removal of this foolish competitive culture. League tables should not
exist - it goes against the whole ethos of education. Ofsted should not grade schools at
Outstanding/ Good etc. My school has been Outstanding since 2011 and hasn't been
observed. The leadership team treat it as though there is a spectre looming over us - they
are expecting Ofsted this year and for that reason the bureaucracy and constant evidence
gathering has sky-rocketed. I work easily a 50-hour week Monday to Friday, then I am also
working during the weekends. It is completely unsustainable. I am a young teacher who has
worked hard since I started the profession. My school value me and recognise my qualities, I
was promoted to a Head of Year. But I cannot imagine what life would be like for me with
this amount of pressure and if me and my partner decided to start a family.’
‘Actually tell us exactly what you want from us! It’s all so woolly and so everyone is stressed
all the time that they are not meeting the standards because the standards are so hard to
interpret. Just what kind of 'evidence' do you want re: GT provision. We’ve been told you
don’t want worksheets. I agree, my kids learn best through doing! But you do want
evidence. I'm busting my guts to take photos, transcribe things children have said, add in
higher order questioning into my plans; apparently it still doesn't show what the inspectors
are looking for??? No one knows what we have to do! We don’t even have any truly GT
children but a lot of SEN children, so I'm having to look for anything GT to effectively tick
your boxes. I DON’T KNOW WHAT you want! Same with British Values and SMSC...It changes
all the time and just HOW do we show it? (it's a natural thing that happens - why do I need
to write reams of paperwork to prove it?)!’
‘The DfE need to consider the different roles and responsibilities of a teacher and the
pressures that they are under now that services have been cut within schools. I am not just
teaching lessons and marking books but I am also a tutor, who has to deal with parents
enquiries and sometimes abuse. I have to ensure the pastoral support of my tutees is
considered. Have they got the correct uniform? Why haven't they eaten breakfast again?
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As a teacher I have to ensure that I have lessons planned and photocopying done as well
as consider the progress and outcomes of the 400 students that I teach. I then have to mark
those 400 books and provide feedback for students to help them improve. I need to make
sure my assessments are rigorous. I need to make sure that I support my SEND, my EAL, my
PPDis and students with medical need, usually without any LSA or TA support.
As a subject leader I have to ensure that my schemes of work are now compliant with
the new Ofsted framework. Should we teach the GCSE over two or three years? We need to
make sure we're putting revision into all year groups. Then, as HOD, I need to consider the
progress of all students across all the three subjects within my department. Which groups
do we need to set interventions for? Are all the subjects compliant with Ofsted. Are all my
staff happy and is their well-being being considered with the high level of work we are
expected to do?
I now have several trips that I now need to plan which creates more admin and work but
as we don't have an admin assistant linked to our department anymore it comes down to
me and my colleagues to do this.
My main suggestion would be, if we are expected to pick up the slack for roles that have
been cut, then we need more time. My PPA and TLR time does not cover even half of what I
am expected to do for the roles I have. This means I have to take my own personal time and
this is what massively impacts my well-being and mental health. I often work more than 70
hours a week and this is not because I'm disorganised and can't manage my time but it is
what is required for me to ensure that I am doing the best by my students and can keep up
with the demands of my roles and responsibilities.’
‘The DfE need to consider more carefully what the impact on workload will be when they
make changes. They talk about reducing teacher workload but do nothing to include
Headteachers in this. Pressures placed on Heads inevitably affect teachers.
Of course schools need to be held to account, but the fear of Ofsted and its implications
still has a major detrimental impact on school staff. DfE Advisory Group only need to look at
a few teacher forums on social media in order to see the real fear and near-panic that is out
there.
There needs to be more reassurance and a concerted campaign to raise public opinion of
teaching. This needs to come from Government. Historically, politicians have had little
regard for teachers - blaming them for low standards and poor behaviour. There is no
respect now for the teaching profession - this needs to change quickly. Teachers feel
undervalued. No other profession is open to such scrutiny or to such interference from
government. Lawyers and doctors are not told how to do their jobs and yet it seems that
any new government can come in and dictate and impose the latest fad on the teaching
profession. This really has to stop, as it is a major factor in increasing stress and anxiety.
Teachers need to be trusted as professionals and parents need to be held more to account
for their children's behaviour and engagement.
I sincerely believe that if teachers felt valued, trusted and supported by government
then their stress levels would reduce considerably. It starts with politicians and then will
hopefully spread to the wider public.’
‘Stop making teaching such an impossible job; the pressure on teachers and management is
unreal and unnecessary: the data, evidence, assessments, observations, book scrutinies,
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pupil progress meetings, targets, planning, the list goes on. Give teachers and the profession
the care and respect it deserves. Value good teachers and treat them well to hang on to
them, stop the mentality of teachers not being good enough and always throughout every
term having to prove themselves and justify their pay etc. (In a corporation, great
employees are looked after because they are respected and valued, but not in teaching).
Increase the funding to schools so they can at least buy the basics such as toilet roll for the
staffroom toilet, paper towels for the children to dry their hands on, primary coloured paint
so we can at least do some basic painting and artwork. The government should be ashamed
of itself, they have bankrupted schools and brought education to its knees.’
‘Introduce national planning: this will reduce workload. Give us the resources we need.
Introduce a national system for data: give us a system to use, rather than expecting us to
make/ buy a tracking system.
Social work: I am not a trained social worker. My families need support and come to
school for it. If you want schools to run early help then fund it and give us trained social
workers to run it. Otherwise, reopen family support hubs.
Mental health: I am not a mental health nurse. If you want me to provide mental health
support for my children and their parents, fund it and give me a mental health nurse in
school.
Nappies: I have 3 children out of my reception class of 30 who are still in nappies. I am
highly trained and an experienced teacher. I am regularly on my knees changing dirty
nappies. This is not what I trained for. I fundamentally disagree with children entering
school if they are not toilet trained. These parents expect me to potty train their children.’
‘STOP the rapid change culture. School leaders have seen the same ideas dressed in
different guises again and again - we are tired of the political hype. Stop regarding schools
as parenting hubs in addition to all the other aspects of work we undertake. Pay realistic
wages to all school staff to attract and retain the best qualified. Give teachers the high
regard they have in some other countries (Finland, for example) Decrease class sizes so we
get to really know our children. The Ofsted / scrutiny / judgemental culture aspects of the
job put so much pressure on staff they crack - where else does this happen? Business? Local
government professionals? No. Does it lead to improvement? Surely there are other ways
that are more supportive, less brutal and less 'final'. No wonder teachers just leave the job.’
‘Fundamentally, teaching staff need more time to do their jobs. I am entitled to 6 noncontacts a week as a second in department. 1 is used to be a subject mentor, 1 to meet with
my HoD and 1 to meet as a team, I am expected to teach 24 lessons per week and take a key
role in the leadership of the department with only 3 true non-contact sessions (150
minutes). In terms of stress levels and well-being, my only real, on-going stress comes from
the fact that my workload is unsustainable. I would rather get more time to do my job well
than get a pay rise. it is very frustrating that schools can't give teachers the time they really
need. I regularly work between 50 and 60 hours per week, which obviously impacts my wellbeing, family life, social life and overall happiness. I love my job and really value my school,
but until teaching staff can afford the time needed for quality teaching and learning things
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will not improve.’
‘Reduce workload but we all know this will never happen. Staff have had frees cut so even
more work to do at home. I do not believe for one moment that this will ever change. I have
been teaching for over 20 years and every year the workload goes up.’

End of analysis of Question 11 and of report

Feedback
If you would like to comment on any aspect of this report, please complete our feedback
form at:

https://teachwellalliance.typeform.com/to/VJnF1O
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Appendices
The following documents which make up the appendices can be accessed and downloaded
in a Teach Well Alliance Padlet at https://padlet.com/teachwellall/4umw8hgvinwk
•

Doc 1: Copy of survey
Describe how your wellbeing and/or mental health have been adversely affected by
the school you teach or used to teach:

•

•

•

Q 9: Describe how your wellbeing and/or mental health have been adversely
affected by the school you teach or used to teach:
-

Word Tally Chart 1

-

Doc 2: Respondents’ comments

Q10 Describe what, if anything, your school did to help you:
-

Word Tally Chart 2

-

Doc 3: Respondents’ comments

Q11 What suggestions for improving teachers’ wellbeing and/or mental health
would you like the DfE Advisory Group on Teachers’ Wellbeing to consider?
-

Word Tally Chart 3

-

Doc 4: Respondents’ comments
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